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Dear editor
Has the term nursing been able to educate

students with the ability to respond to the needs
of society? Have the training provided in the
nursing curriculum and taught in the
classrooms been able to acquaint the students
with social responsibility? The World Health
Organization defines accountability as a
commitment to education, research and medical
services in line with the priority of the health
needs of the community, region and world for
which it is responsible. (1) Nursing education is
necessary to train qualified and committed
nurses according to the needs of the society.
This social accountability is necessary for all
people to enjoy the four values of equality,
quality, communication and efficiency in
healthcare services. (2)

In today's era, more than ever before, we are
facing the challenge of the ability of graduates
who do not respond to the health needs and
current challenges of people such as: patients,
citizens, families, communities and the whole
country. The principles of social responsibility
demand the explicit interaction of these three
things, which are: 1. Identification of current
and future social needs and challenges; 2.
Adapting university programs to respond to
them; 3. Verification of the predicted effects for
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the benefit of society. (3) To guide
development in this direction, measurement
tools should be specifically designed and tested,
especially to establish meaningful relationships
between inputs, processes, outputs, and health
impacts. The path of social responsibility of
nursing education in Iran shows the important
issue that the integration of theoretical
education in the provision of healthcare
services is the best strategy for the
accountability of the health system and the
social accountability of nursing education. (2)
New developments in nursing science proceed
unpredictably and nursing schools are
encouraged to reconsider in this field. Curricula
are defined to ensure quality graduates and in
accordance with defined standards. The goals
of most nursing schools are social
responsibility in one of the important aspects of
the accredited nursing curriculum at the global
level; (4) But on the other hand, according to
the opinion of some experts and experts in
Iran's nursing education system, there is a
weakness in the field of responding to the needs
of society, and the connection between students
and society has gradually weakened and over
the years, with the removal of common
chapters, it has given way to impenetrable
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boundaries; (5) while responding to the needs
of society and as a result dynamic interaction
between education and society is a logical,
continuous and stable demand.

One of the approaches that in recent years, in
order to create a link between the learning of
university graduates and the needs of the
society, is the approach of responsive
education. Responsive education is an
educational approach that responds to the needs
and expectations of society. In other words,
responsive education in medical sciences
expresses a curriculum whose basis is receiving
and responding to the health needs of the
society, preparing students for work and
providing services to the society. The mission
of responsive education is the commitment to
the orientation of education, research and
service delivery based on the priority of the
needs and expectations of the society, which is
possible at different levels by emphasizing the
direct and continuous contact of students with
the society. (6) Since there is a gap between the
current and desired situation in the nursing
education system, and as a result, the skills and
clinical competence of the graduates are not
sufficient to meet the needs and expectations of
the target community; (7) Considering the
national and regional priorities, nursing schools
can provide an opportunity to respond to the
expectations and needs of the people and create
more interaction between universities and
society by modifying the curriculum,
increasing the educational quality and
professional qualifications of the graduates. By
integrating the approach of responsive
education in nursing education and developing
nursing curriculum at different levels, based on
the daily needs of clients and society, the gap
between theory and practice in the nursing
profession will be significantly reduced and
nurses will be able to make better clinical
decisions and finally, their performance will
improve. (8) By solving this gap through the
approach of responsive education, it is possible

to help improve the learning of nursing students
and improve their working conditions; Also,
reducing the distance between theory and
practice can lead to providing the best care
based on research evidence in patients.
Appropriate educational preparation of nurses,
based on the needs of the society and with the
aim of responding to their needs, leads to the
training of thoughtful students and causes a
huge transformation in departments and
hospitals; The way that changes traditional care
towards humanistic and holistic care. (9, 10)
Finally, it is considered that responsive
education can be considered as a community-
oriented approach in reducing the gap between
theory and practice in nursing; Therefore, in
order to realize the integration of responsive
education in nursing, a needs assessment must
be done first, so that based on the needs of
clients and society, the educational content of
nursing can be expanded, adjusted or modified,
and the education program is implemented with
precise and targeted planning. Choosing expert,
experienced and knowledgeable people for
training, holding briefing sessions for students,
identifying the physical, mental and
psychological components of  students,
observing professional ethics in education,
institutionalizing structural and educational
factors in the nursing education system,
promotes responsive and community-oriented
education.
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